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ABSTRACT

The purpose of this research is to identify the competencies of teachers, challenges and provide for their
improvement in opportunities in teachers’ professional development. The research was carried out with 30 teachers
from different branches in the 2022-2023 academic year. The data were analyzed via qualitative research methods
using content analysis. The research results showed: inadequate pre-service and in-service education of teachers,
lack of funding, lack of planning for teacher training, uncertainties because of varying depth and values in
educational policy, and negative characteristics of school managers. Trips abroad, meeting innovative guiding
mentors /professionals, helping teachers be more beneficial, developing digital /computer competency, motivating
teachers to engage in personal and professional growth are demonstrated as the opportunities teachers have during
professional development. Based on the results, the most important suggestions are increasing related regulations
and improving teachers’ pre- and in-service education and providing adequate financial support for their

participation in professional development.
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INTRODUCTION

The effectiveness of educational and instructional processes is
closely related to quality of teaching. It is of great importance to find the
obstacles and challenges that teachers face in the classroom and develop
solutions for preventing problems and difficulties. Additionally,
providing opportunities for the teachers’ professional development will
increase quality in education. Professional development of teachers
affects the quality of education and is seen as a tool for creating strong
teaching and educational reforms all over the world.

Future educators are expected to be change mediators who make
contributions outside of the classroom by participating in ongoing
professional development and interacting professionally with peers,
parents, and the community (Aliu & Kacaniku, 2023). An essential
factor in the success of educational institutions is the influence of
teachers (Kurbanov & Sirojiddinova, 2021). The role of talented
teachers and administrators is highlighted on the successes of schools
that have succeeded in PISA (OECD, 2013). According to Tao et al.
(2022), teacher support has a positive effect on academic success. In
particular, students who experience teacher support are more likely to
display resilient attitudes toward learning, adaptive goals for learning

activities, and positive academic views. They also tend to put in more

effort to advance in their course work (Liu et al., 2023). Given the
necessity to comprehend the motivations underlying teachers’ actions
on the job, examining teachers’ personal and professional identities has
been increasingly important recently (Saqipi & Vogrinc, 2021).
Teachers with professional competencies support students’ knowledge,
abilities, attitudes, and beliefs. Teaching becomes more effective when
competencies in cultural awareness, sensitivity to communication
variations, and knowledge and understanding of the nuances in
intellectual, pedagogical, and personal domains are demonstrated
(Joseph, 2013). Ministry of National Education (MoNE, 2017) general

competencies of the teaching profession are shown in Table 1.

Table 1 shows general competencies of the teaching profession —
professional knowledge, professional skills, attitudes and values are
gathered under the competency areas. It consists of 11 sub-competences
related to these competencies and 65 indicators under these

competencies.

It is too crucial to leave the creation of excellent teachers and
instruction to chance. The Interstate Teacher Assessment and Support
Consortium (InTASC, 2013) creates national teacher standards,
prescribes training for educators. There is a strong link between the
quality of trained teachers and the quality of the education they provide.

For this reason, teacher education institutions have concerns about
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Table 1. General competencies of the teaching profession

Professional knowledge Professional skill

Attitude and value

A1. Field knowledge

B1. Planning education and teaching

C1. National, moral, and universal values

A2. Field education knowledge

B2. Providing learning environment

C2. Approach to the students

A3. Regulatory knowledge

B3. Managing teaching and learning process

C3. Communication and collaboration

B4. Measurement and assessment

C4. Individual and professional development

training quality teachers. It should not be forgotten that the quality of
education can never go beyond the quality of teachers (Schleicher,
2016). The quality of teacher education and its subsequent impact on
teacher quality is a global concern (Narad, 2019). The primary factor
influencing teacher quality is professional development (Hamdan & Lai,
2015). Furthermore, professional development has the potential to
improve teachers’ professional knowledge and skills (Lu et al., 2019) and
increase student achievement (Lindvall, 2017). Well-qualified teachers
organize their own attitudes and approaches by considering the needs
and expectations of society (Giindiiz & Tangut, 2014).

The most important way of bringing well-educated people into
society is to increase the quality of teachers and teaching profession
(Calisicy, 2019). Eroglu and Ozbek (2020) determined that successful
teachers contribute significantly to professional success. Focusing on
teacher quality should be considered a norm in a society that everyone
wants and agrees with quality teachers for their children (Churchward
& Willis, 2019).

The professional development of teachers is an important factor
affecting teacher qualifications. Teacher quality is closely related to
quality educational environments and successful teaching. It is,
therefore, valuable to address the difficulties and obstacles faced by
teachers during their professional development. Examining the
opportunities that professional development can provide for teachers
can lead to many important contributions to literature. The starting
point and the aim of this research should be determining the
competencies of teachers, identifying the difficulties they experience in
teaching and during their professional development process, itemizing
the obstacles they face in efforts to provide great education, and
determining the professional development opportunities that will be

the best for maximizing teaching quality.

The professional development of teachers contributes not only
personally but also to the instructional process in the classroom and to
school development. According to Darling-Hammond et al. (2017), the
features of an effective and successful professional development
practice are content based on effective teaching strategies that support
teachers’ learning in the classroom, active learning based on teachers’
direct participation and practices, supporting collaboration, using
effective application models, providing coaching and effective feedback.
Furthermore, it provides significant information for politicians and
administrators in terms of student success and support for teachers
(Darling-Hammond et al., 2017). For this reason, in order to ensure the
professional development of teachers, it is of great importance to
identify the obstacles to the professional development of teachers, to
identify and disseminate the opportunities created by professional
development, and to encourage professional development. The purpose
of this research is to determine teachers’ professional development
opportunities and challenges and to develop suggestions for teachers’
professional development. For this purpose, the research aims to

answer the following questions:

1. What

development?

are the opportunities of teachers’ professional

2. What are the challenges of teachers’ professional development?

METHODOLOGY

This research was designed and conducted in a qualitative research
design. Qualitative research method uses rich, in-depth data to better
understand the social and cultural context in which the study topic
arises (Vivek, 2022). This research is in the case study model, which is
one of the qualitative research designs. Convenience sampling was used
to determine the participants. The participants (30 teachers) were based
in different schools and different branches in Adana city center,
Tirkiye.

Data Collection

Descriptive analysis and content analysis techniques were used in
the data analysis. The descriptive analysis includes to create a thematic
framework, to process the data, to define the findings, to analyze and
interpreting the findings (Creswell, 2014; Yildinnm & Simsek, 2013).
These four stages are taken into consideration in the analysis of the data

in the research.

The data collection form consists of two parts. In the first part,
there are 3 questions about the gender, professional seniority and
branches of training (e.g., math, science, etc.). The three structured

questions in the second part were:

1. What are the professional competencies that teachers should

have?
2. What are the obstacles/barriers to your professional
development?

3. What are the opportunities for your professional development?

Study Group

There are 30 teachers from different kinds of schools in the study
which was conducted in Adana-Tiirkiye. A Google form was
distributed electronically. Participants were given information on the
confidentiality of their opinions, then they completed the form on the
voluntary basis. Participants were informed that all opinions and views
would be kept confidential. All participants agreed to complete the

form.

As seen in Table 2, there are more female teachers (20) than male
(10) participants in the research. 14 participants’ seniority is between
11-20 years, 14 participants’ seniority is between 21-30 years, and 2
participants have 31 and above seniority years. The teachers’ branches

were English, science, primary level, history, counselling, and guidance.
Data Analysis
For the data analysis, descriptive and content analysis techniques

were used. While preparing the interview form used in the research,
the relevant literature was reviewed in detail. The teachers to be
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Table 2. Participant profile Table 3. Teachers’ professional competences
Variables Frequency Percentage (%) Theme: Competence Sub-theme Frequency
Gender Communication skills 25
Female 20 66.6 Motivation 18
Male 10 333 Love of children 15
Professional seniority (years) L Patience 13
11-20 14 46.6 Humanistic Cauriosity 12
21-30 14 46.6 Humanistic approach 8
31 and above 2 6.6 Creativity 6
Branch Understanding/sympathetic 6
English 12 40.0 Following technological developments 15
Science 6 20.0 To be open to development 10
Primary school teacher 6 20.0 Academic knowledge 8
History 2 6.6 Transferring the knowledge to students 6
Counselling and guidance 4 13.3 Occupational Psychological resilience 5
Total 30 100 Teamwork 5
Classroom management 4
interviewed were assured that the data were for scientific research Innovativeness 3
Flexibility 2

purposes only, and official permissions were given. The interview form
was reviewed and approved by two instructors at the measurement and
evaluation department in the faculty of education in order to ensure
content validity. In evaluating the research, content and document

analysis was used.

First of all, the data were read line by line and the dimensions that
were important in the research were determined. According to Lune
and Berg (2017), content analysis is a careful, in-depth, systematic
examination and interpretation of a text creating themes, and
meanings. Based on these categories and codes determined while
examining the documents, reports and documents containing statistical
information were created and analyzed. The participants in the research
were randomly numbered as P1, P2, P3, P4, etc. After the content
analysis, themes were created, and frequency values were included.
According to Yildirim and Simsek (2008), it is important to present the
data as detailed and directly as possible in terms of the validity and
reliability of the research results. In line with this view, direct

quotations are frequently included.

Validity and Reliability

The validity and reliability in qualitative studies are different from
quantitative studies. Validity and reliability enhance transparency
(Singh, 2014). In order to ensure internal validity in the research. As
Creswell (2015) stated the relevant situation of the data was considered
in the presentation of the findings and the interpretations were made
accordingly, and the criteria of internal homogeneity and external
heterogeneity were taken as the basis in order to ensure internal
consistency of the sub-themes. While coding the data, opinions of other
researchers help clarify the themes and codes. As a general rule,
similarity rate of the data coded by different coders is important (Fidan
& Oztiirk, 2015). The similarity ratio determines the reliability of the
research. In Miles and Huberman’s (1994a) research model, the
consensus between the coders is called internal consistency. This
similarity can be calculated using this formula: A = C + (C + 9) x 100 (A
is reliability coefficient, C is number of topics/terms on which
consensus is reached, 9 is opinions on which consensus is not reached).
Internal consistency is expected to be at least 80% (Miles & Huberman,
1994b; Patton, 2002). In current research, the data were coded by three
researchers and then the codes were compared. The percentage of
agreement was first calculated. It was found by calculating the ratio of

the number of agreed codes to the total number of codes. Accordingly,

the compatibility between codes was calculated as 80%. When there was
a difference in the coding, a consensus was achieved by discussing the
code. Validity was ensured by analyzing the data in depth using content
analysis and by giving quotations frequently. It was essential to describe
the participant characteristics, the research limitations, the data
collection and analysis procedures in order to ensure external reliability
(Yildirim & Simsek, 2013).

FINDINGS

Based on the opinions and evaluations of teachers, the teacher
competencies, professional development challenges, and opportunities
were defined. Findings were presented as a result of the content

analysis.

As seen in Table 3, teachers’ professional competences are
categorized as humanistic and occupational competences. The
participants explained what characteristics the teachers should have.
The highest frequency belongs to communication (25), and flexibility
sub themes have the lowest frequency (2). The teachers stated that
communication skills, motivation, love of children, patience, curiosity,
a humanistic/holistic approach, creativity, and being understanding
and sympathetic are important qualities and traits to have. In the
occupational  competencies sub  theme/category, following
technological developments, being open to development, having
academic knowledge, transferring knowledge to students, having
psychological resilience, encouraging teamwork, showing effective

classroom management, being innovative and flexible were the codes.

These are some statements of the participants:
P6: “Professional competences, human affairs, devotion.”

P15: “Competent knowledge in the field, pedagogy, high-level
communication skills, flexible thinking ability in accordance
with the mental structure of the group he trains, being open to
innovations, willingness to constantly update knowledge and

skills with new ones, consistent, fair and solution-oriented.”

P22: “Proficiency in classroom management, professional

(branch-based) proficiency, effective communication skills.”
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Table 4. Challenges on the way of professional development

Theme: Obstacle  Sub-theme Frequency
X Not merit implementations 13
Ethical —
Injustice 9
Economic reasons 10
Inadequate number of the training 10
Inadequacy of education programs’ quality 8
Concrete - - -
Uncertainty of educational policy 6
Personal traits of school managers 6
Overcrowded classrooms 4

Table 5. Opportunities of teachers’ professional development

Theme Sub-theme Frequency
Trips abroad 11
Interaction Meeting innovative people 9
Being more beneficial
Digital competence 18
Personal growth 18
Development - - —
Having better working conditions 17
Gaining experience 10

P25: “Adaptation to innovation.”

P29: “Having a command in the field, improving her/himself,

applying
communication skills, having human values, etc.”

following and innovations, having strong

As seen in Table 4, there were conflicting ideas because of the way
teachers’ professional development was divided into two parts: Ethical
and concrete difficulties. The majority of the participants (13) stated
that implementations which have no merit are the difficulties. And
some teachers (9) think injustice is another difficulty. Economic
reasons, inadequate number of training options, low quality of
education programs, negative personal traits of school managers, and
overcrowded classrooms were the other obstacles stated by the

participants. Participants shared these views on the issues:

P3: “Insufficient seminar training, lack of expert teacher

educator in the branch.”

P1é:

equipment for high-level education, economic inadequacies on

“Educational environments do not have sufficient

the basis of students and institutions, managers with

stereotypical perspectives.”

P18: “Managers prevent teachers to implement what is learnt
in the courses, being kep in the background, not being

motivated.”

P23: “Being dependent on the curriculum, crowded

classrooms.”

P28: “The current system, excessive political influence in
education and the school environment without discipline,

visionless managers.”

As seen in Table 5, professional development opportunities are
categorized as interactive and developmental. The participants
explained professional development opportunities as: trips abroad,

meeting innovative people, being of more benefit to students,

improving digital/computer competency skills, personal holistic
growth, how to improve working conditions, and ways to gain new
educational experience. Participants’ views in this category are as
follows:

P1: “International projects.”

P11: “Digital competence, to be able to review and read the

related literature.”

P14: “Professional experience, working with students from
different cultures, working in different schools, reviewing

resources and mastering different question styles.”
P8: “Interactive education.”

P5: “Learning advanced technology.”

DISCUSSION

The present study provides evidence for teachers’ professional
competencies, challenges and opportunities of teachers’ professional
development. The findings reveal the competencies of teachers.
Communication skills are very important for effective competent
teaching. According to Kiadese (2011), efficient communication is seen
as a vital tool in the teaching profession. Good classroom management,
personality development, updated material, and strong communication
are all necessary for effective teaching. Furthermore, Mayhew (2018)
believes that a teacher’s capacity to communicate efficiently with
students, parents, and coworkers is critical to their performance. One
of the factors affecting the teacher-child relationship is teachers’ love
for children (Iman, 2014). Research shows that people who do not like
children are unlikely to succeed in the teaching profession. It shows that
loving and caring for children contributes positively to solving
disciplinary problems with methods other than punishment. To be a
successful educator, features such as being able to establish close
relationships with children, being patient, calm and gentle are
important (Duyan & Gelbal, 2008). Another important focus in the
research was on teacher motivation. Teachers’ motivation generally
determines their level of engagement in teaching activities. It is
assumed that a motivated teacher works harder, tries new techniques
and activities, and generally does more for learners (Gokce, 2010).
When teachers are highly motivated and given adequate attention, this
enhances the quality of education by increasing the quality of the
teaching-learning process (Ayeni, 2015). Based on the literature, it is
possible to say that one of the important personal characteristics that
teachers should have is “patience”, in other words, the teaching
profession requires patience (Biiyiiksahin & Sahin, 2017; Duman & Tas,
2021). In business life and in the teaching profession, it is important to
be patient. In the study, it was determined that one of the competencies
that teachers should have is curiosity. Curiosity is a tool to close the
knowledge gap (Hidi & Renninger, 2020). There is some theoretical
support that focuses on the fact that curiosity is related to the structure
of intrinsic motivation, and that fostering autonomy, feelings of
competence, and relatedness can promote intrinsic motivation and
increase curiosity, but curiosity should also be supported externally
(Shah et al., 2018). Creativity in education benefits teachers and
students by making learning more exciting and meaningful (Rinkevich,
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2011). Teacher creativity is required to implement 21* century learning
strategies in student-centered learning, student creativity, creating an
enjoyable, and meaningful learning environment, emphasizing
exploration, discovery, and creating new learning, and differentiated
learning (Hanover Research, 2019). It can be confirmed that positive
emotions of teachers have positive effects on their students (Rodrigo-
Ruiz, 2016). Morris et al. (2013) examine the effects of preschool
teachers’ emotions on their students’ emotional competence and
conclude that teachers’ emotions do indeed influence children’s

emotional understanding.

As a result of the research, it was determined that teachers should
keep up to date on technological advancements and developments.
Teachers are expected to integrate computer literacy and technology
into instruction. Within the framework of new curriculum
expectations, teachers are needed to prepare learning environments by
(MoNE, 2009).

technological leadership varies according to their professional

using technology Teachers’ self-efficacy on
development (Goérgiili & Kiiciikali, 2018). According to Ogal and
Simsek (2017), the use of technology in learning processes provides
significant advantages like facilitating learning, concretizing abstract
experiences, reducing costs, and preparing a rich learning experience.
A teacher who lacks the integration of technology into learning
processes cannot manage an effective learning process alone with an
effective learning environment design for distance education (Policy
Brief UN, 2020). Being open to improvement is another result of
OECD (2009),

development includes activities which develop skills, knowledge, and

research. According to teacher professional
expertise. The importance of academic knowledge is highlighted in the
research. The requirements include more policy activity and
improvement at the state level. This academization policy requires
teachers to have academic knowledge (Bergmark & Erixon, 2019).
According to Hamza et al. (2018), if research and teaching are viewed
as two equal practices, then there is potential to narrow and bridge the
gap between theory/practice and teachers/researchers. Providing
information transfer to students is the other result of the current
research. Teachers transfer knowledge from those who have it to those
who need it (Jusinki, 2021). The result of the research emphasizes the
importance of psychological resilience. Psychological resilience is
defined as a capacity that enables individuals to cope with difficulty,
negativity, and stress (Rutter, 2012). Furthermore, overcrowded classes
and extra responsibilities are positive predictors for teacher stress
(Kavenuke et al.,, 2022). In order for teachers to exhibit this
determination, they must be able to cope with the challenges they face,
which specifically requires higher levels of psychological resilience as
their psychological resilience can both protect them from and against
psychological distress in the event of stressful life events (Ran et al,,
2020).

In the research, it was found that teamwork is an important
competency. Teamwork is the capacity to collaborate and communicate
with others in order to accomplish shared goals (Ballangrud et al,,
2017). Different forms of teacher teamwork are associated with greater
student readiness to learn and also teach, teacher engagement, teacher
entrepreneurship, and higher student achievement in math and reading
(Ronfeldt et al., 2015). In the study, it was found that one of the teacher’s
should be

management addresses disruptive behaviors of students in the

competencies classroom management. Classroom
classroom and helps the classroom teacher to provide better instruction

in the classroom so that effective learning can occur (Parveen et al.,

2022). The innovative aspect of teachers is another finding highlighted
in the results of this research. Teachers’ adoption of innovation, their
attitudes toward innovation, and their skills, willingness to develop
new pedagogical methods and use of educational technologies are
essential for educational innovation to thrive (Erden & Erden, 2020).
When teachers and students are open to innovation, it becomes easier
for a society to innovate (Atalay, 2021). Flexibility is also necessary for
teachers to adapt learning objectives, content, and methods to changing
contexts and expectations (Pepin et al., 2017). It is extremely important
that teachers are able to understand and pursue new educational goals
by adapting curriculum materials in their daily instructions rather than
outsourcing them to accommodate rapid change (Brown, 2009).

It has been determined that one of the important difficulties
experienced by teachers in the professional development process is
incompetence. Bozbayindir (2019) found that the most important
factors that negatively affect the status of the teaching profession are
the inability to achieve success in education and the lack of
appointments according to merit. In Gunyel (2022), the importance of
merit in management is emphasized. Another challenge to professional
development is injustice. Justice is among the principles to be taken as
a basis in the process of teacher candidate and experienced teacher
performance evaluation (MoNE, 2018). As Akkol (2016) emphasizes,
this performance evaluation process should be operated in accordance
with the principles of justice and should be instrumental in raising
awareness of justice in society. Ozsemerci (2003) states that the reason
why organizations cannot develop in line with their current
possibilities and cannot carry out activities in line with their scientific

and ethical practices is advancements are not based on merit.

Another difficulty experienced in professional development is
economic hardship. Teachers with PhD degrees want to participate in
congresses and conferences for professional development but are often
unable to do so due to high participation fees (Celik Sahin, 2022). The
economic reasons, which are among the professional development
barriers revealed in the research, are supported by the findings of Ustu
et al. (2016) regarding the insufficient financial support being among
the professional development barriers of teachers. According to Demir
and Ar1 (2013), the problems that teachers care about the most are low
income, decrease in prestige and respect in their societies, and
frequently changing education and training programs because of
legislation. Karaman and Bakirci (2010) state that teachers, who are at
the middle and lower levels of income in Turkey, have problems in
paying for: the costs of books, stationery, teaching fees, travel costs to
acquire a postgraduate education, and fees for participation in
congresses and symposiums. In-service training opportunities do not
meet the learning needs of teachers because they are not well planned,
and they are insufficient in terms of quantity and quality (Eroglu &
Ozbek, 2020). In the study, which supports the conclusion that the
quality of the training programs is insufficient, the participants
perceived the contents of the in-service trainings organized by the
MOoNE to be too simple and easy (Celik Sahin, 2022). According to the
findings of Elcicek and Yasar (2016), Izci and Eroglu (2016), many
professional development activities organized for teachers (courses and
seminars) by the MoNE are far from meeting the needs, are unqualified,
unplanned and inefficient. The result of uncertainty in education
policies is seen in many studies. There are frequent job changes in the
MOoNE and past experiences and good examples and practices are not
taken into practical ongoing account or saved and used again. They are

considered to be factors that make it difficult to carry out a sustainable
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policy in the field of in-service training (Giinel & Tanriverdi, 2014).
Although the lifelong learning needs of teachers are partially met with
in-service training, there are findings regarding the inadequacy of in-
service training in meeting the needs (Kulaz, 2013). This situation
indicates the necessity of developing policies and strategies that include
the needs of those in the profession. By its nature, teaching requires
continuous professional development, in the lifelong education process
(Hacettepe Universitesi Egitim Fakiiltesi [Hacettepe University Faculty
of Education], 2017). Teachers experience difficulties arising from the
personality traits of school managers during the professional
development process. Teachers need educational leaders who: value
equality and justice, who are providers and nurturers of personal
internal motivation, who are supportive and guiding (Baloglu et al,,
2008). Crowded classrooms are another obstacle to professional
development. According to teachers’ comments, another factor that
hinders professional development is crowded classrooms (Altun &
Yengin Sarpkaya, 2021). According to the findings of Can’s (2019)
research, negative managerial attitudes are among the obstacles to the
professional development of teachers. According to the findings of
Turhan and Yaras (2013), many school managers do not help teachers
develop professionally. These findings, in parallel with the research
findings, confirm that the attitudes and behaviors of the managers have
an important effect on the professional development of teachers.
Although school support from and cooperation with school managers
are very important for teachers’ professional development (Kwakman,
2003; Liu et al., 2014), the negative attitudes of the managers often
become most prominent in creating problems (Eroglu, 2019; Eroglu &
Ozbek, 2018). The factors that motivate teachers for their professional
development (Drage, 2010, pp. 33-34) need to be implemented in a
positive way as they affect: individual attitudes and needs, the support
of colleagues and the environment, commitment to lifelong learning,
the reward system at the school, the support of the school principal, and
the encouragement of family and friends. Teachers pointed out the best
opportunities that professional development provides them are
people,
digital/computer literacy and competence, and personal development.

traveling abroad, meeting innovative providing
Pre-service teachers want to participate in mobility abroad provided
that the appropriate environment and conditions are provided. They
believe that they can contribute more as individual effective teachers by
participating in international mobility (Kilavuz & Yanpar Yelken,
2022). An effective professional development program is defined by
Sparks (2002) as a developmental movement process in which all
participants agree to continuously learn new methods and techniques,
support, planning and processes in order to actively increase the success
of their students. According to Tomte et al. (2013), most teacher
education programs lack the resources necessary to help students build
professional digital competencies, and the development of these
abilities is only weakly included into program management. In addition,
they noted the academic profiles of teacher education institutions on
this subject are insufficiently developed. On the one hand, they provide
for their personal development by expanding their teaching skills, share
new knowledge of subjects and their relationship with students, but also
on the other hand, they provide for the development of the school

leaders, and thus the school (Bell & Gilbert, 2005).

Based on the research results, the following recommendations have

been developed:

e While planning teacher training programs and training, a
needs analysis can be done to identify the areas that teachers

need.

e Collaboration can be made with local, national or international
competent institutions for teacher training. While determining
the participants for these training sessions, choices should be

made based on fairness and merit.

e Support from academics can be obtained by planning in-service
education programs that prevent negative attitudes from

school managers.

e Financial support needs to increase so it is easier for more
teachers to attend training related sessions in their fields of

expertise and competencies.

CONCLUSIONS

The study shows teachers’ professional competencies, challenges in

education, and areas for creating opportunities for teachers’
professional development. The participants presented their views that
should be

communication skills, motivation, love of children, patience, curiosity,

teacher competencies in the important areas of
humanistic approaches, creativity, and being understanding and
sympathetic. In the occupational competency category, they presented
these areas: following and improving skills in technological areas, being
open to personal development, keeping up to date on academic
knowledge, transferring the knowledge effectively to students,
teamwork,

flexible.

Implementations that have no merit are obstacles. According to the

maintaining  psychological resilience, encouraging

classroom  management, being innovative and
teachers, injustice is another obstacle. Economic reasons, inadequate
number of training opportunities, poor quality of existing educational
programs, negative personal traits of school managers, and
overcrowded classrooms are the other obstacles stated by the
participants. The opportunities for teachers’ professional development
are trips abroad, meeting innovative people, being of more benefit to
skills, growth,

improving work conditions, gaining new experiences.

students, improving digital/computer personal
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